
















































Pasadena 2022 Analysis of Variance

School Name: Pasadena Intermediate School School Number: 1437

Strategic Aim: STUDENTS ĀKONGA
Continuous holistic improvement for all students

Annual Aim: 1.1 Students performing Below and Well Below the expected curriculum level in Writing/Tuhituhi will be provided with targeted
support to accelerate their progress towards the expected curriculum level by the end of the year
1.2 Māori and Pasifika students who are Below and Well Below the expected curriculum level in Writing/Tuhituhi will be provided
with extra support to accelerate their progress towards the expected curriculum level by the end of the year

Target: 1.1 Writing: By the end of 2022, 85% of Year 8 students (156 students) will achieve At or Above the expected curriculum level
1.2 Writing – Māori English Medium: By the end of 2022, 75% of Year 8 students (22 students) will be At or Above the expected
curriculum level
1.3 Writing – Pasifika: By the end of 2022, 82% of Year 8 students (24 students) will be At or Above the expected curriculum level
1.4 Māori Medium Tuhituhi: By the end of 2022, 94% of Year 8 students (17 students) will be At or Above the expected curriculum
leve

Baseline Data: 1.1 Writing – Year 7 students in 2021: 80% (147 students) were At or Above the expected curriculum level
1.2 Writing – Year 7 Māori English Medium students in 2021 66% (19 students) were At or Above the expected curriculum level
1.3 Writing – Year 7 Pasifika students in 2021: 69% (20 students) At or Above the expected curriculum level
1.4 Māori Medium Tuhituhi: Year 7 students in 2021: 83% (15 students) were At or Above the expected curriculum level

Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Differentiated teaching methods were
used to develop learning programmes
for students that were based on
individual needs

Staff continued to collaboratively plan,
gathering and sharing resources and
tools that were motivating and engaging

The analysis of the end of year
expected curriculum level data
showed that we made accelerated
progress in some areas when
measuring students against the
expected curriculum level in 2021
and 2022

Through differentiated teaching methods
students received lessons that were
targeted towards their needs, which
resulted in increased achievement.

Purchasing resources that linked with our
current theme/Unit of Inquiry ensured
that clear links were made across
curriculum areas. The sharing of effective

Using 2022 data, quickly identify
students who need additional
support

Continue to offer additional
support for students through the
Learning Centre offering ESOL,
skill based as well as Acceleration
programmes in Writing.



for students to enhance teaching and
learning programmes
Learning support programmes were in
place through the use of our Learning
Centre. This was a combination of
support and skill development for our
lower ability students, as well as
acceleration programmes in Writing.
Students were withdrawn to work in
small groups either within the FLE or in
the Learning Centre; however, skill
development worked alongside the
classroom programme.

Extension classes were offered to those
students excelling in Writing. This
occurred once a week, where they
further developed a range of writing
skills such as character development,
precise vocabulary choices to enhance
their ideas as well as structuring writing
to meet a particular purpose and
audience.

We used a collaborative inquiry
approach to improve outcomes for all
ākonga through effective pedagogy
using an assessment for learning
approach that enhances learner agency
in Writing. Kay Penniall from Evaluation
Associates worked with staff over the
year, providing differentiated
professional development (whole staff
and individual). This involved setting
goals, PLGs, staff meetings, observations
and coaching sessions.

In Writing, 87% (172 students) of all
Year 8 students achieved At or
Above the end of year expected
curriculum level.

When comparing students against
the end of year expected
curriculum level in 2021 and 2022,
there has been an increase of 40
students achieving at or above the
end of year expected curriculum
level, therefore acceleration
occurred.

A notable shift is the acceleration
of our Māori students. In Writing,
of the 23 Year 8 Māori English
Medium students, 87% (20
students) are achieving At or Above
the expected curriculum level. At
the end of 2021, only 66% were at
this level, therefore, acceleration
has occurred.

In Writing, of the 28 Year 8 Pasifika
students, 75% are achieving At or
Above the expected curriculum
level.

In Tuhituhi, of the Year 8 Rumaki
students, 90% achieved At or
Above the End of Year Expected
Curriculum Level. When comparing
end of year expected curriculum
levels in 2021 and 2022, the
amount of students performing

activities and digital tools result in
teachers having a variety of options to
offer their class to ensure all students are
motivated and engaged.

The Learning Centre programme focused
on developing specific skills, based on the
needs of each student. The goal was to
develop skills and understanding which
could be transferred into other areas of
their learning.

By working with Kay Penniall from
Evaluation Associates, teachers set goals
around an ‘assessment for learning’
practice that enhanced teacher pedagogy
in relation to writing. This resulted in
increased student agency as they could
identify what they were learning, what
their next learning steps were and the
steps needed to achieve this.

Teachers were accountable through their
teaching programme to ensure target
students are identified and an
individualised programme is developed
for them. Targeting specific students
ensured there was a focus on improving
their motivation, engagement and
achievement.

Google Read & Write is a digital tool that
allowed all students (including supported
learners) to effectively record their ideas
and build on existing editing skills. This
resulted in writing being more accessible
across curriculum areas.

Complete in-depth data analysis
at various levels (class, team,
school) to identify trends and plan
further interventions for students
and identify professional learning
goals - this includes robust
moderation of data anlaysis

Continue to source a range of
engaging activities for students
both in English and Māori
medium, linking our Units of
Inquiry and NZ Histories

Through our Kāhui Ako, utilise
expertise around Tapasa (Pasifika)
and Hikairo schema (Māori) to
consolidate culturally responsive
teaching practices

Based on needs identified in 2022,
refer projects to the RTLB as it’s an
effective way to upskill teachers
and support groups of students,
particularly when they are
neurodiverse and have additional
learning needs.



Each teacher identified priority learners
(those students working below
expectations), and planned programmes
to increase achievement. Individual
achievement plans were created to
show progress as well as what
programmes and interventions are
occurring.

Google Read & Write professional
development was provided in order to
effectively incorporate it into writing
programmes across the curriculum.

The RTLB team worked within the
Rumaki to assist our supported learners.
Funding was acquired for a PLD provider
to work closely with the Rumaki team to
investigate strategies for effective oral
and written language pedagogical
practice, assisting supported learners
and normalising te reo Māori in an
English-medium environment.

Continued focus on increasing
vocabulary knowledge through korero

Matua Chris Lowman worked with our
Rumaki teachers providing professional
development in Tuhituhi with a focus on
using specific writing structures.

Above (curriculum level 5) has
increased from 11% to 19% Teachers were engaged with the RTLB

and actively participated in the project.
The RTLBs running the project were well
resourced and effectively delivered their
programme.

The more frequently Te Reo is spoken, a
wider understanding of different
vocabulary is gained. As we discovered
new and exciting ways to increase oracy,
it was incorporated into our tuhituhi
programme.

By accessing effective professional
development in te reo Māori it upskilled
our Rumaki kaiako around different
writing structures and how students can
utilise it in their writing.

Planning for next year:

● Fund the Learning Support programme in order to aid the acceleration of student achievement
● Offer differentiated professional development based on individual needs
● Stregthen teacher capability with analysing data, then using this to follow the spiral of inquiry and have target students as part of the appraisal process
● Continue to focus on increasing vocabulary knowledge through kōrero as well as sourcing/creating relevant and engaging resources in te reo Māori



● Continue to work with the Kāhui Ako around our achievement challenges looking at culturally responsive teaching, kōrero and collaboration

Strategic Aim: FUTURE FOCUS WHAKAKITENGA
To have a future-focused curriculum and learning environment that develops well rounded and balance learners

Annual Aim: 2.1 Introduce a rubric that will measure the levels of effective collaborative pedagogy throughout the school
2.2 Develop and utilise the rubric used for student agency
2.3 To give students a successful hybrid educational learning environment that will allow them to become conscious global citizens
2.4 To consistently use the inquiry rubric as a self-assessment tool that will lead to students understanding their next steps in
learning and to take effective social action

Target: 2.1 By December 2nd 2022 we have measured the school-wide approach of collaborative pedagogy so that teaching practices
improve
2.2 By December 2nd 2022 we have improved the implementation of the student agency rubric so that 75% of students and
teachers have a deeper understanding of their learning
2.3 By December 2nd 2022 the school has introduced at least 3 new sustainable plans schoolwide so that students increase their
understanding of environmental issues
2.4 By December 2nd 2022 100% of students have used the self-assessment rubric for inquiry correctly so that they identify
strengths and next learning steps

Baseline Data: 2.1 Staff has a clear understanding of collaborative pedagogies that are required for successful teaching practice to occur in
Flexible Learning Environments.
2.2 Pasadena understands, and promotes, the importance of students' voice and agency, and with this in mind a rubric was
developed for teachers that was partially introduced into their classes at the beginning of 2021. Due to COVID, the rubric was not
used in any class after Term 2.
2.3 At the start of the year a sustainability team, that included students, was created to support students to work independently,
cooperatively and collaboratively to problem solve and find creative solutions that will in turn lead them to become
environmentally conscious global citizens.
2.4 Less than 25% of students can identify, explain and use the current self-assessment tool that assists them to identify strengths
and next learning steps



Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

● MATES agreements were
created with FLE buddys
and were updated
regularly to ensure
effective collaboration was
occuring

● Using a range of
co-teaching strategies are
an integral part of teaching
and learning programmes

● Feedback was provided on
collaborative planning and
adjustments were made

● With the Kāhui, a student
collaboration rubric was
created

● A student collaborative
rubric was introduced at
the end of 2022 (Term 4)

● Teachers worked effectively by
collaborating over the year

● Sample student group
completed the Collaboration
rubric in Term 2. From this, key
trends were identified and
teachers adapted their practice
and incorporate key areas into
their teaching and learning
programmes e.g. 20% of
students identified on the
collaboration rubric that
reflection was an area that
needed to be worked on

● The collaboration rubric has
been used school wide and will
provide baseline data for 2023

● Teachers included key
co-teaching strategies in their
weekly planning. Working
collaboratively with their FLE
buddy, teachers were strategic
with the specific co-teaching
strategy being implemented
based on the activity and
learning intention

● By using feedback provided by
staff around how we
collaboratively complete our
Long Term Plans, it resulted in a
more extensive range of

● Using the collaboration rubric
created with our Kāhui Ako
resulted in key trends being
identified as well as a
common of language of
learning being used across
our Primary, Intermediate
and local College.

● Collaborative pedagogies
have been improved
throughout the year and
show the strong collaborative
nature that is present at
Pasadena

● It was agreed that creating a
collaborative educational
environment builds a
community of individuals
who are all working toward
one common goal: increasing
the students' positive
outcomes

● Introduce new staff to the
collaborative nature of
Pasadena and work closely
with them so they feel
supported

● Provide professional
development around the
different co-teaching
strategies for new staff

● Continue to use the
Collaboration rubric school
wide to identify trends -
incorporating areas for
improvement into teaching
and learning programmes

● Use baseline data from the
Collaboration Rubric school
wide to create targets for
2023



differentiated lesson plans for
teachers to utilize

● Student agency rubric,
specifically for Pasadena
students, was
re-introduced to classroom
teachers during the year,
with the purpose for it to
be used and discussed at
teacher/parent interviews

● As part of the Future Focus
student leadership group,
ideas were created around
what could be introduced
to empower students

● Greater number of student
agency initiatives
introduced - taking on
board what the students
would like to be taught in
each Unit of Inquiry

● Assisted students to develop
agency in their learning

● Engagement and motivation
levels increased

● Students took greater
responsibility for their own
learning

● Reintroduce the rubric, at the
beginning of next year, so
that a clear understanding of
how to use the rubric
effectively is shared

● Introduce further
opportunities for student
agency to occur based on
student voice

● Continue to have student
input into learning
programmes

● The student leadership
group that was formed at
the beginning of the year
drove the sustainability
programme for the school

● Certain staff members who
are passionate about
sustainability introduced
initiatives and taught
students so that they had
an increased
understanding of
environment issues

● We achieved our target of
introducing at least 3 new
sustainable plans schoolwide so
that students increase their
understanding of environmental
issues

● Students understood the
importance of sustainability and
how it supports the well-being
of individuals and communities.

● Increased sustainability skills
and environmental awareness

● Environmental education
connects the students to the
world around them, teaching
raises awareness of issues
impacting the environment
upon which we all depend, as
well as actions we can take to
improve and sustain it.

● Continue to select students
for the Future Focus
leadership group next year
who are passionate about
sustainability

● Staff involved with
sustainability programmes
encouraged to introduce new
activities

● Continued support from SLT
so that teachers feel
supported and empowered to



● Term 4 Unit of Inquiry was
around Earth Challenges
and this raised the issues
of sustainability further

● Examples of programmes
-Future Focus leaders went
to an environmental
conference held at the zoo
(Green jam)
-Students introduced, and
decorated, recycling bins.
-Auckland Council planting
day with Kotahi projects
- Pasadena Eco day held
-Mask recycling collection
point introduced
-audit of paper recycling
classroom bins

● Over a third of the school
attended Lactic Turkey
sustainability challenge
days

● Students became more engaged
with this topic

introduce new sustainable
plans schoolwide

● All teachers planned
collaboratively so that
conceptual
framework/inquiry was
being taught consistently
across the school

● The current
self-assessment tool that
assists students to identify
strengths and next
learning steps was

● As inquiry process was being
taught in all classrooms the
students gained greater
knowledge of the inquiry
process

● 100% of students have used the
self-assessment rubric. However,
a lesser amount (approx 65%)
have used it so that they could
reflect on their strengths and
next learning steps

● Target not reached as the
Pasadena self-assessment
rubric for inquiry takes time
for the students to fully
understand and use to its full
potential

● The consistency of following
the inquiry stages each term
is needed so that students
realise an outcome and can
then identify their next steps
in learning

●   Continue to use students’
strengths, passions and
interests to direct lines of
inquiry. This will be
accomplished by allowing the
Future Focus leadership
group more input into the
content taught during inquiry

● Each classroom teacher to
take time to introduce (to
new Yr 7s) and reintroduce
(to Yr 8s) the Pasadena



introduced in Term 1 to
new Pasadena students

● The self assessment rubric
was actively used during
our Term 3 Unit of Inquiry
and was a great reflection
tool for Action Day

● Inquiry Model displayed in
each class so that
conceptual
framework/inquiry is being
taught consistently across
the school

● Self-assessment tool encourages
greater student agency

Inquiry model and explicitly
teach each step of the
process so that clear
understanding is achieved

● To continue to plan
collaboratively and share
ideas, resources and plan
school wide

● Reflection of each Unit of
Inquiry at the end of each
term in team meetings

Planning for next year:

● Continue professional development on an individualised and schoolwide basis around collaborative pedagogies
● Use baseline data from the Collaboration Rubric school wide to create targets for 2023
● There is a desire to try and make stronger links with the University of Auckland and build that relationship so that we have more student teachers attend

Pasadena on their practicums.

Strategic Aim: COMMUNITY HAPORI
To have an actively involved role in the community

Annual Aim: 3.1 We have implemented 3 new student to student initiatives so that relationships are strengthened within the Kāhui Ako
3.2 Students have created and lead 3 initiatives, so that they have a positive impact on the community
3.3 Implemented 2 new initiatives with the Pasifika community, so that reciprocal relationships are enhanced
3.4 We have implemented 2 new initiatives with Māori community, so that reciprocal relationships are enhanced

Target: 3.1 By the end of Term 4 2022, we have implemented 3 new student to student initiatives so that relationships are strengthened
within the Kāhui Ako
3.2 By the end of Term 4 2022, students have created and led 3 initiatives, so that they have a positive impact on the community
3.3 By the end of Term 4 2022, we have implemented 2 new initiatives with the Pasifika community, so that reciprocal
relationships are enhanced



3.4 By the end of Term 4 2022, we have implemented 2 new initiatives with the Māori community, so that reciprocal relationships
are enhanced

Baseline Data: 3.1 Limited student to student initiatives across the Kāhui Ako, particularly impacted by Covid-19 last year
3.2 Some opportunities for students to initiate and lead action in the community
3.3 Currently one consultation evening per year
3.4 Currently three consultation events per year, a mix of online and in person

Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Initiatives
● A range of student to student

initiatives were implemented
across the Kāhui Ako

● Pasadena and Pt Chev Primary
students connected through
planting and sustainability in
our local area

● Growing Leaders Sports
programme increased the
number of schools involved
from last year

● Roadshow performances at 6
local primary schools occurred
in Term 2 and 3

● Student leaderships groups
are now aligned to our
strategic areas, these groups
have met regularly to create
and plan initiatives within the
school and wider community

● In Art, students created large
scale prints focused on
diversity and body positivity,

● 3 new initiatives were
implemented, achieving our
target

● Students enjoyed being
leaders with the primary
school students, mentoring
and supporting them

● Strengthened connections
between teachers and staff
across Kāhui, and an
increased understanding
around our local curriculum,
cultural competencies and
wellbeing

● Increased the profile of
Pasadena in the local
community

● Student leaders have
organised initiatives across
the school, such as
composting, recycling and
planting, increasing staff and
student awareness of

● Post-Covid restrictions we
were able to connect more
fully with the local
community and schools

● The Pasifika Leadership Group
was highly effective in raising
student pride in their culture,
sharing of expertise and
building connections

● PLD run by the Kāhui Ako was
highly effective in fostering
collaboration between
schools, raising teacher
capacity and knowledge,
particularly around cultural
competencies and the local
curriculum

● Students were able to engage
in a range of initiatives and
take social action, this led to
high levels of interest in
taking part, and increased

● Continue to develop and
consolidate student to
student peer mentoring and
coaching within and across
the Kāhui

● Continue to connect with
local college and primary
schools as it increases
student confidence

● Increase PLD for teachers to
run peer mentoring and
coaching

● Further strengthen
connections with local
schools now that Covid
restrictions have been lifted

● Continue to refine our
collaborative planning
procedures to develop
increased teacher confidence

● Community leaders to
continue to develop new



these have been put up in the
local community, with a large
exhibition at New World
Victoria Park

● Kāhui Ako professional
learning, with a mix of
keynote speakers, workshops,
and discussion groups aligned
to our local curriculum

● A range of wider community
initiatives such as Action Day,
Sustainability Planting, Eco
Day and Go Green

● Collaboratively planned and
organised initiatives in the
community, such as Trees for
Survival, and Bike Safety with
Pt Chev Bikes, utilising
external expertise

Kāhui Ako hosted a Tamariki Day on
Thursday 11 August with a focus on:

● whanaungatanga across our
schools for tamariki

● gathering student voice
around the Kāhui Ako
achievement challenges and
what it means to our tamariki

environmental issues and
ways to take action

● Students have been able to
take social action in the
community, raising the profile
of the school and their own
self-efficacy

● Students have increased
engagement with sustainable
local and global issues

● Students have been highly
collaborative and engaged in
creating sustainable
solutions, particularly
through Action Day

student knowledge about
sustainablity issues

● Staff have increased
knowledge and confidence
creating opportunities for
social action through
collaborative planning and
PLD and have seen the
benefits of ‘Action Day’

initiatives in collaboration
with students

● Continue to encourage
students to take social action
in the community through
our Units of Inquiry

● Utilise experts in the
community to support
learning initiatives at school

Pasifika Community
● Pasifika enrichment learned

about the Polynesian
panthers, as well as their own
cultures

● Pasifika student leadership
group organised celebrations
and learning activities for

● 3 new initiatives were
implemented in the Pasifika
community, this target has
been achieved

● Pacific students are visible
and proud of their culture,
which is shared within the

● Having a specific Leadership
role for Pasifika Students has
enabled this area to have
greater traction

● Having a Pasifika community
leader has contributed
expertise and cultural

● “Pasifika Tauhi va Project” -
weekend fono based around
the concept ‘to nurture and
care for the relationships
between people’ to increase
connections and confidence



Pacific Language Weeks
● Polynesian Panther Legacy

Trust provided a key note
address, as well as workshops,
at the Kāhui Ako Teacher Only
Day

● Worked with schools in the
Kāhui around cultural
competency and through
talanoa looked at how we can
collectively build cultural
competency for our Pasifika
students so there are clear
connections with our local
primary schools to support
the transition to Intermediate

● Fono in Term 3 outlined the
goals and programmes that
are occurring, worked to
develop new initiatives with
the parent community,
including Pasifika Graduation
and gather feedback about
our local curriculum

● Siva group performed as part
of the Roadshow, Fono and
Pasifika Graduation

● Pasifika Graduation celebrated
Pasifika Excellence and
Culture, performances by
sasa, siva, teacher and parent
groups

school and in the local
community

● Pacific students have
connected with one another,
and learned more about their
identify, history and culture
which positively impacts
wellbeing

● Pacific leadership group is
active and visible across the
schools

● Teachers have increased
understanding of cultural
responsiveness and the needs
of their Pasifika learners

● Connected with families, who
have a greater understanding
of the opportunities available
to their children

● Students felt proud of their
culture and were able to
share their expertise with our
local primary schools and a
Pasadena

● Pasifika Graduation was the
largest community event we
have hosted with the Pacific
community, with over 200
fanau attending

capacity, which have helped
us to form connections with
the Pasifika community

● Students have a culturally
‘safe space’ to connect with
one another, learn from each
other and work with a
Pasifika teacher

● Parent engaged with
organising the Pasifika
Graduation led to
strengthened relationships
with school and parents

● Pasifika Success Initiative
ongoing with students at
school where they can come
and get extra help during
recreation on Maths or
Literacy

● Pasifika Graduation to
celebrate Pasifika Excellence

● Continue to strengthen
relationships with the
primary schools

● Have multiple Pasifika
performance groups and
opportunities to perform

● Utilise experts in the
community to support
learning initiatives at school

● Continue to strengthen
relationships with Pasifika
whānau

● Continue to take part in the
Cultural Capabilities rōpū
with the Kāhui Ako to raise
teacher understanding of
culturally responsive
pedagogies

● Further develop Pasifika
Language Weeks to raise the
profile of these cultures, and
support student leadership



Māori Community
● Whatuora wānanga for Māori

parents have been facilitated
● Whatuora programme with an

external facilitator has
continued this year

● We had our second Matariki
Breakfast which was an
informative community
celebration of Matariki
through storytelling, kapa
haka and kai

● Kapa haka had a few
performance opportunities
through the Roadshow and
Matariki, as well as the
competition group standing at
the Regional Competition

● Whānau hui occured
throughout the year

● 2 new initiatives were
implemented with the Māori
community,, this target has
been achieved.

● Students and whānau worked
on their kahu (Māori cloak)

● Matariki was a huge success
with many whānau from the
community attending

● We had a number of
participants take part in the
wānanga whaikōrero

● Student felt pride in their
culture and its visibility

● Parents have a good
understanding and provided
input for rumaki events

● Strong relationships with the
Māori community have
facilitated a range of
opportunities for students
and whānau

● Strong leadership by the
Bilingual Pathways leader and
rumaki teachers to create
relationships with external
facilitators and the wider
community

● Parents were kept informed
about activities for rumaki
students, as well as having
opportunities to provide
feedback and lead initiatives

● Participate in community
kapahaka and cultural
festivals to increase
performance opportunities

● Continue to offer a range of
kapahaka groups, traditional
and contemporary

● Facilitate a whaikōrero
wānanga and have a follow
up wānanga if necessary

● Make connections with local
marae

● Utilise experts in the
community to support
learning initiatives at school

● Continue to strengthen
recipricol relationships with
whānau, hapu and iwi

● Continue to develop
relationships with Māori
whānau in English-medium

Planning for next year:

● Reestablish and develop post-covid connections with local schools, including the implementation a coaching and mentoring programme
● Utilise external experts and facilitators from the community
● Student initiatives to increase the amount of social action in the local community
● To embed and strengthen the connections with our Pasifika & Māori communities
● Continue to strengthen recipricol relationships with whānau, hapu and iwi
● Further develop relationships with Māori whānau in English-medium



Strategic Aim: BILINGUAL PATHWAYS HUARAHI MĀORI
Kia whakarato tonu i tētahi huarahi Māori i te reo Māori i roto i te horopaki o Te Ao Māori me ngā tikanga Māori
To continue to provide a Bilingual Pathway in Te Reo Māori within a Tikanga and Te Ao Māori context

Annual Aim: 4.1 Kia rangona whānuitia te reo me ngā tikanga Māori puta noa i te kura
Normalise te reo and tikanga Māori across the school

4.2 Kia huritao i tā tātou anga whakatutuki matea whānui mā ā tātou ākonga reo Māori
Reflect on the differentiated model for our Māori-medium students

4.3. Whakamātauria ngā rautaki tini e tautoko ai i ngā ākonga me whai āwhina
Trial a range of strategies to support targeted students

Target: Ā mua i te tuarua o Tīhema 2022, kua 8 ngā kaupapa reo Māori mā te kura whānui ka whakahaerehia e kitea pārāweranuitia te
reo puta noa i te kura (kua tutuki)
By the 2nd of December 2022, 8 school-wide, Māori-language initiatives have been implemented, so that te reo Māori is
normalised throughout the school

Ā mua i te tuarua o Tīhema 2022, kua waihangahia, kua whakamātauria hoki tētahi anga kōrero
By the 2nd of December 2022, a rubric has been implemented to measure the oral language proficiency in te reo Māori

Ā mua i te tuarua o Tīhema 2022, kua toru ngā rautaki hōu ka whakahaerehia kia tautokona ngā ākonga me whai āwhina e kōkiri
whakamuatia ai te angitu
By the 2nd of December 2022, 3 new strategies have been implemented to assist supported learners in a Māori medium context,
so that progress is accelerated

Baseline Data: 4.1 Kitea ai te reo Māori puta noa i te kura i ētahi wā, i ētahi wāhi
Continue the normalisation of te reo and tikanga Māori across the school

4.2 I tēnei wā, kāore i te whakamahia tētahi aromatawai ōkawa kia inea te kounga o te reo ā-waha i te rumaki
Implement assessments and strategies that measure the oral language proficiency in te reo Māori

4.3 Tērā ētahi hōtaka kei a tātou kia whakatutuki i ētahi o ngā momo matea
Further grow our strategies to support targeted students in a Māori-medium context

Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?



Māori-language initiatives
● 50 students from throughout

the school competed in Te
Puni Reo Poitarawhiti - The
Māori Language Netball
Tournament

● The bilingual pathways
student leaders developed
activities for Māori Language
Week, including lessons,
quizzes, kī-o-rahi, selling food
where you could only order
using te reo Māori, and whai
(Māori string games) with
tutorial videos made by the
bilingual students

● The Matariki breakfast
showcased our kapa haka, our
bilingual students and a
bilingual presentation by Ruia
Aperahama talking to the
creation narrative from a
Māori perspective

● Te reo Māori lessons are now
planned collaboratively by
Donovan and Mere with
interactive activities being
developed for Google
Classroom to suit hybrid
learning

● Kapa Haka has around 60
participants per week and
resources have been
developed for Google

● Pasadena Intermediate won
Te Puni Reo Poitarawhiti and
this also provided another
opportunity for our
English-medium students
more exposure to an
immersion environment

● The Māori Language Week
activities embedded learning
and also make the language
more widespread

● The Matariki breakfast
provided another context for
Māori-language learning
while teaching the 200+
attendees more about
Matariki

● Te reo Māori lessons are also
used as professional learning
and development for our
teachers and students are
more engaged with digital
resources available to them in
school and at home

● Kapa Haka has become a
vehicle for teaching more
students about te ao Māori

● Students were exposed to a
new form of te reo Māori
representation. This was also
a Kāhui-wide initiative so
students were able to see the
links between the schools in

● The Puni Reo Poitarawhiti was
an initiative that has been
available in the past, but
hasn’t over the last few years
due to COVID

● The Māori Language Week
activities provided another
opportunity for students to
use te reo Māori in a new
context

● The Matariki breakfast
fulfilled a community want for
a celebration in recognition of
the new public holiday

● With so many students in the
kapa haka, and with Whaea
Mere now leading this, there
have been more opportunities
for them to showcase
themselves

● Staff opted into Te Ahu o te
Reo Māori. There is no
incentive for them to do this
other than their own desire to
upskill in te reo Māori

● Create more opportunities for
te reo Māori promotion
throughout the school

● Meet with the students and
create more te reo Māori
activities

● Continue to provide
high-quality te reo Māori
lessons at all levels
throughout the school

● Provide more opportunities
for our kapa haka to perform

● Continue the Whatuora
programme next year with
the new funding which will
incorporate the kāhui ako



Classroom
● The Rumaki attended The Lion

King Reo Māori and this was
supported financially by
Takatū Associates who
donated $500

● The Kapa Haka entered the
Auckland Regional Kapa Haka
Competition and placed 10th
overall out of 21 school

● The Kapa Haka had their Dress
rehearsal community event
hosted at Ngā Puna o
Waiōrea

● The Kapa Haka and the
Rumaki attended the Autaia
Haka show in the Aotea
Square in which 10 schools
performed

● 7 members of staff graduated
from Te Ahu o te Reo Māori, a
government initiative to teach
people within the educational
community te reo Māori

● Whatuora wānanga were held
over four weekends
throughout the year

the Kāhui Ako
● Our Kapa Haka has reached a

new level of performance
while also being provided
opportunities for them to see
competition-level Kapa Haka
and exposing our community
to more Kapa Haka

● Our staff have a greater
understanding of te reo Māori
and te ao Māori

Kōrero rubric
● A draft rubric for kōrero has

been generated by the Across
School Leaders in the Kāhui
Ako

● The draft rubric was trialled,
but needs much refinement.

● The draft rubric has been a
focus of the Māori-medium
arm of the Kāhui Ako for the
last four years

● No meaningful data was given
taken from the use of the

● The rubric is still in draft form ● The Kāhui Ako will be
changing their achievement
challenges next year, so this
goal will need to be reviewed



The levels are inaccurate and
the terminology is broad

rubric

Supported learners
● Whaea Mere has been

working with the RTLBs to
implement a new pāngarau
programme

● Whaea Ataahua has also been
working with the RTLBs to
support students in her
programme and has
implemented strategies
involving using art as follow
up activities to pānui

● Donovan has been working
with BLENNZ and whānau to
support students with vision
impairment

● There aren’t a large number
of programmes and amount
of support for supported
learners in a Māori-medium
context, so we have been
working closely with the
RTLBs to align
English-medium resources
that are fit for purpose

● Many of our resources have
been digitised to suit the
needs of our students

● This has come from having a
range of supported learners in
the Rumaki, including
dyscalculia, slow processing,
and vision impairment

● Continue working with Chris
Lowman and the new kaiako
Rumaki next year and
develop a PLD plan that is
relevant to the new targets

● Continue to have Whaea
Mere working with our
supported learners in
pāngarau, literacy, and te reo
Matatini (literacy in te reo
Māori)

● Continue to work with the
RTLBs to support our
supported learners

Planning for next year:

● Further embed te reo and te ao Māori into everyday practice
● Provide PLD for wider staff about te reo Māori
● Continue to consult with whānau about the needs of our ākonga Māori with a focus on setting them up for success in high school
● Look for ways to utilise the skills within our staff and external providers to provide more enrichment programmes with a te ao Māori focus
● Upskill current Rumaki staff to better accelerate our supported learners
● Continue to draw on our current PLD providers and the RTLBs to help with our supported learners
● Review our beginner and bilingual programmes to better meet the needs of our Māori language students in our English medium

Strategic Aim: WELLBEING TOIORA
To provide a holistic approach to support the wellbeing of staff and student



Annual Aim: 5.1. Develop a schoolwide model of wellbeing for students and staff
5.2. Implement new initiatives to enhance wellbeing across the school
5.3. Embed PB4L strategies to support student wellbeing by meeting Tier 2 criteria
5.4. Create a tool to effectively monitor and respond to wellbeing across the school

Target: 5.1 By the end of Term 2 2022, we have created a schoolwide model of wellbeing for staff and students
5.2 By the end of Term 4 2022, 4 new initiatives have been implemented for both staff and students to
enhance their wellbeing
5.3 By the end of Term 4 2022, implement Tier 2 PB4L criteria across the school
5.4 By the end of Term 4 2022, we have refined systems to effectively measure and monitor wellbeing

Baseline Data: 5.1 No schoolwide model of wellbeing at this time
5.2 One staff and one student wellbeing initiative is currently in action
5.3 Currently at PB4L Tier 1
5.4 Currently PB4L survey is completed twice yearly for students

Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

● Consulted with staff around
the why, what and how of
wellbeing at Pasadena

● Discussed wellbeing models
used across the Kāhui Ako

● Analysed and compared
wellbeing models from a
range of schools and
identified features that align
with Pasadena

● Professional reading and
discussion of Wellbeing
evidence-based best practice

● We have consulted with staff,
students, Pasifika and Māori
communities around a
schoolwide model of
wellbeing, achieving our
target

● Teachers were able to reflect
on what wellbeing means to
them as and individual, but
also as a staff member

● Teachers identified what the
school was already doing to
support wellbeing, as well as

● Having a strategic leader,
Alicia, working on both
wellbeing and PB4L has
enabled further growth in this
area

● The connection to the Kāhui
Ako achievement object has
created a shared
understanding and
collaboration of resources

● A strategic focus on wellbeing
has meant a greater emphasis
and consistency in providing a

● Consult with the wider
community, students and the
Māori community about the
why, what and how of
wellbeing

● Gather feedback from staff,
students and the community
around our school wellbeing
model

● Continue to implement
initiatives to support the
holistic wellbeing of staff and
students responsive to
identified needs



● Collaborating in the Kāhui
Ako wellbeing initiative

● Consultation around teacher
wellbeing has occurred with
staff

● Wellbeing team has used the
Pasifika voice shared during
fono, as well as Student voice
gathered via the leadership
group to inform the
development of the school’s
wellbeing model

● Wellbeing groups met
throughout the year to check
in on teacher wellbeing

● Staff initiatives to support
wellbeing include fruit in the
staffroom, wellbeing check-in
groups, bean day, gift packs
and financial contributions
through Covid-19

● Te Roopu o Wai Ora
continued to mentor small
groups, one Y7 and two Y8,
focusing on strengths,
decision making and anger
management

● Worked with our Kāhui Ako
Starship Community Nurse to
access resources for students
and families who need
support with their health or
circumstances

● Counsellor working in school
two days per week

developing initiatives that we
could implement

● We met our target of
implementing 4 new
initiatives for staff/students
to enhance their wellbeing

● Increased student and staff
understanding of wellbeing
and strategies to support it
through PLD and PB4L
teaching and learning
programmes

● Students and teachers are
able to access additional
support to support wellbeing,
at a higher level of expertise
provided by the counsellor

● Students and teachers are
able to access additional
support to support wellbeing,
at a higher level of expertise
provided by the counsellor

● The students who work with
the mentor have developed
greater self-confidence and
connections with their peers

● Families have increased
support to deal with their
health needs that they may
not have been able to access
on their own

● Tier 2 Training was unable to
be progressed across the
school due to Covid19, this
target was not met

range of initiatives to support
student and staff wellbeing

● Wellbeing has become part of
the ongoing conversation
with staff, particularly
through our wellbeing groups

● Kāhui Ako connections has
allowed the sharing of ideas
and strategies

● Covid-19 in Term 1 disrupted
the roll out of the Tier 2
programme

● Previous training was very
thorough and the team felt it
was highly effective and
practical

● Having a shorter survey
meant that it wasn’t
overwhelming for students
and was able to be done on a
more regular basis

● Schoolwide PLD has enabled
a consistent and shared
language around emotions

● Continue to employ the
counsellor two days a week
to address the concerns
raised through the wellbeing
data, and so that she can
work with groups

● Roll out Tier 2 strategies
across the whole school to
support behaviour and
wellbeing through PB4L

● Further embed and reflect on
systems to support wellbeing

● Continue to implement the
Zones of Regulation strategies
through PB4L lessons

● PLD and implementation of
the Mitey programme in 2023
with a specific focus on
mental health



supporting the wellbeing of
students, and providing
strategies to parents and staff

● Developed an action plan for
the implementation of the
PB4L Tier 2 programme

● PB4L team supporting Tier 2
behaviour students, through
the PLD provided to them
increasing their knowledge
and capacity to cater to these
student’s needs

● Quick check-in wellbeing
system implemented on a
regular and ongoing basis,
including through lockdown

● Zones of Regulation
introduced across the school
to provide a common
language around managing
emotions and to teach
specific strategies to help
students cope more
effectively with their feelings

● Wellbeing Day as part of the
Kāhui Ako showcased the
range of resources available
to whānau to support their
child’s wellbeing

● Trialled two programmes for
monitoring wellbeing

●

● The PB4L team has an
increased understanding of
the Functions of Behaviour
and are well placed to
implement this across the
school in 2023

● We have met out target using
effective systems to support
wellbeing

● Teachers had an increased
awareness of their students
wellbeing based on the
surveys

● There is beginning to be a
common language around
managing emotions through
the Zones of Regulation

● Wellbeing is at the forefront
of staff and student thinking,
with an increased
understanding of what
wellbeing is and strategies to
support it

● Student leaders are able to
respond to needs they
identify in the school
community

● There is a common language
of wellbeing developing
across the school and the
Kāhui Ako

Planning for next year:



● Further embed and reflect on systems to support wellbeing
● Provide PLD for wider staff about the Functions of Behaviour and Tier 2 Supports to enhance our PB4L approach
● Tier 2 PB4L upgrade, with a shift moving PB4L to Wellbeing
● Embed a schoolwide wellbeing framework that is culturally responsive, and gather feedback about the framework
● Implement a tool to monitor wellbeing on an ongoing basis and to provide a tiered response to student and staff needs
● Explore further systems to support wellbeing, including Mitey







Kiwisport 
 

Kiwisport is a government initiative to support students’ participation in organised sports.  
 
In 2022 Pasadena Intermediate School received funding of $5,391. The funding was spent 
on purchasing sports equipment and funding and a leadership position for the organisation 
of sports in the school.  
 
The number of students participating in organised sport is 100% of the school roll.  
 
 


